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Methods: This descriptive-comparative study was carried out in 2023 and compared the critical
care nursing master’s programs at Iran and Sharjah University. Data were obtained from the
websites of the Ministry of Health, Treatment, and Medical Education in Iran and Sharjah
University in the UAE. Using Brady’s model, the two curricula were analyzed in four stages:
description, interpretation, contiguity, and comparison, focusing on mission, vision, philosophy,
goals of the department, acceptance conditions, program specifications and structure, course
content, and student roles and duties.

Results: The comparison revealed similarities in the philosophy, vision, and mission of both
curricula. However, differences were also observed. The Iranian curriculum presents a general
and understandable philosophy guiding high-level organizational performance. In contrast, the
curriculum at University of Sharjah emphasizes the education of professional nurses with a
focus on the use of technology, advances in critical care practice, and the implementation of
evidence-based nursing. Iran focuses on minimizing mortality in critically ill patients, while
Sharjah University adopts a global research-oriented approach, focusing on providing a creative
and supportive environment. The mission in Iran is to train graduates to improve nursing care
for patients needing special care, reduce mortality, and use their opinions for policy-making
within the Samat system, whereas Sharjah University’s mission focuses on training nurses with
modern scientific knowledge and teamwork skills to meet current and future needs. It focuses on
service delivery to both the local community and beyond. The job position for graduates in Iran
involves roles in both special departments and other unrelated centers, but Sharjah University
focuses on the special care department. In Iran, the graduates of this field are prepared for caring,
educational, research, and managerial roles and can work as clinical and educational faculty
nurses. In contrast, graduates from Sharjah University are prepared for caring, supportive, and
research roles and only work as bedside nurses.

Conclusion: The strengths of the educational program for this course in Iran include the presence
of working experience in hospitals for the admission of students, the use of evidence-based
nursing care in the hospital, the strengthening of critical thinking, the provision of part-time
courses, and the planning of courses aimed at faculty training.
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Introduction promotion require an understanding of the education
Education is an important and sensitive field where any process and awareness of new methods of implementation
shortcoming can lead to the loss of human and financial (1). Educational planning is one of the main areas within
capital. Therefore, the development of education and its education and training that plays an essential role in the
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optimal training of human resources. With the correct
planning of organized affairs, provision of human
resources, and leadership guidance, especially supervision
and control, the outcome will be more effective and
efficient. Educational planning is essential for achieving
dynamic and successful higher education and for ensuring
the quantitative and qualitative development of the
universities. Educational programs should be developed,
revised, and modified in line with the needs of society (2).

One of the goals of education planning officials is to
update existing programs and transition toward new
educational programs. This can be accomplished by
reviewing the educational program standards of different
fields of medical sciences at both the national and
international levels and adapting the existing programs
accordingly (3).

The training of nurses is of special importance among
the employees working in healthcare centers due to their
vital role in the healthcare system. Nursing education
courses must be of high quality to train students as
competent and professional individuals to provide safe
and quality care. These individuals must be able to meet
current needs and anticipate future needs (4). Critical care
nursing is a specialized branch of nursing that through
the care of critically ill patients enhances managerial,
educational, research, ethical, and professional behaviors,
leading to improved nursing care, reduced mortality
rates, and decreased disease complications in specialized
departments. The critical care nursing field is one of the
master’s degree trends in nursing that was officially started
in 2008 (5).

Nurses should have scientific and practical abilities
aligned with their current knowledge to perform all
nursing care at different levels. Identifying problems in
nursing education and taking action to update them will
improve the achievement of training goals, the education
of skilled people, and the quality of health services. It will
be treated at the country level (6). In the last few decades,
there has been significant progress in nursing, especially in
the field of education. The nursing education program has
been strengthened and reoriented to ensure that graduates
have the essential competencies to contribute effectively
to the improvement of the health and quality of life of
the people (7). Different educational systems can help
improve the content and quality of the curriculum (8).

Conducting comparative studies is one of the most
reliable and important methods for evaluating the
effectiveness and efficiency of educational programs.
These studies lead to an understanding of other devices,
identify the strengths and weaknesses of current programs,
and introduce examples of more successful programs for
potential adaptation (9).

Comparative education tries to compare educational
problems and solutions applied to them to improve
educational methods. The study of comparative education
helps learners better understand their educational systems.
Moreover, these studies contribute to the flexibility of the
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country’s education systems (10). Several studies have
compared Iran’s critical care nursing master’s program
with those of other countries. Ashrafi et al compared the
critical care nursing master’s program in Iran with that of
Melbourne in Australia, applying part-time methods for
student admission. They suggested designing additional
educational programs for teacher training and providing
a supplemental curriculum aligned with the needs and
common diseases in the service environment to improve
the nursing master’s program in Iran (11). Another study
conducted by Rezaie et al indicated that decisions are
based on clinical evidence in critical care. Although the
intensive care nursing master’s degree course is free in
Iran, clinical courses do not receive as much attention
as in the Scottish curriculum. The existence of part-time
courses, planning of courses aimed at faculty training, and
online classes can increase the strength of the curriculum
of this course in Iran (12). The University of Sharjah is
the first university in the Arab world to receive a gold
rating from the Sustainability Tracking, Assessment, and
Rating System (STARS) in recognition of its sustainability
achievements from the Association for the Advancement
of Sustainability in Higher Education. Sharjah University
in the United Arab Emirates (UAE) organizes a critical
care master’s course to train specialist and professional
nurses who can provide advanced care measures for adult
patients with complex and numerous problems.

This research aimed to conduct a comparative analysis of
the curriculum structure of the adult critical care nursing
master’s program at Sharjah University in the UAE and
the current educational program in Iran. The aim is to
enhance the strengths and address the weaknesses of the
Iranian curriculum. This comparison will provide a basis
for revising the program and incorporating best practices
identified in the process.

Methods

This comparative descriptive study was approved by the
Ethics Committee in Biomedical Research of Hamedan
University of Medical Sciences under the number 43 994
and was conducted in the first half of 2012 at Hamedan
University of Medical Sciences using the Brady method.
Comparative study using George F. Bradys method
involves placing two or more phenomena together and
analyzing their differences and similarities (13). This
method consists of four steps: description, interpretation,
comparison, and juxtaposition (14).

To adapt and compare the adult critical care nursing
curriculum, the nursing curricula from Iran and
Sharjah were obtained from websites of the Ministry
of Health, Treatment and Medical Education (15) and
Sharjah University (as reliable and accessible sources)
(16). Additionally, searches were conducted on websites
such as Science Direct, Scopus, SID, PubMed, Magiran,
and Google Scholar using keywords such as nursing
education, Master’s degree in critical care nursing,
curriculum of the UAE and Iran, and comparative studies.
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This comprehensive search covered the period from 2000
to 2023 and identified articles related to the comparative
study of educational programs.

Based on Brady’s model, in the first stage, the existing
situation, including the mission, vision, philosophy, goals
of the field, acceptance conditions, program specifications,
structure, course content, the student roles and duties of
the students was described using evidence and information
collected from various sources. In the interpretation stage,
the collected data were analyzed and interpreted. In the
juxtaposition stage, the information produced in the first
and second stages was categorized and placed next to each
other to provide a framework for the final stage. Finally, in
the comparison stage, the similarities and differences in
each component were compared.

Results

Tables 1 to 3 separately present the results obtained from
the comparative analysis of each element of the nursing
expertise curriculum, including philosophy, mission,
perspective, goals, faculty roles, student admission
conditions, the characteristics and structure of the course,
implementation strategies, and educational progress.
Analyzing each one of these elements and comparing
their differences and similarities revealed several
important points.

Discussion

The present study examined the similarities and differences
between the adult critical care nursing master’s program at
Iran and Sharjah Universities. While both countries share

Table 1. Comparison of the History, Philosophy, Mission, Perspective, and Goals of the Master’s Degree in Adult Critical Care Nursing at the Universities in Iran

and Sharjah

University

History: Scientific nursing in Iran began in 1294 with the opening of the first nursing school in Urmia by religious missionaries. In 2015, another
school in Tabriz started training nurses by accepting candidates with a third high school diploma and offering a three-year course. In 1965, the first
four-year nursing education course began with the establishment of the Firouzgar High Institute of Nursing. In the thirty-sixth meeting in February
2016, the Supreme Planning Council approved the educational program of this course, based on the plan of the non-continuous master’s course
in critical care nursing, which has been approved by the secretariat of the Council of Medical, Health, and Specialized Education. The admission
of students to the master’s degree in special care officially started in 2018.

Philosophy: On the one hand, the nurse deals with human health as a multidimensional entity with all physical, psychological, social, and moral
characteristics. On the other hand, based on the Islamic values system that govern society, nurses are required to respect human rights and establish
social justice. The nurse should strive to realize these values and beliefs through proper nursing service and care for sick patients

Mission: The mission includes reducing mortality and complications of patients hospitalized in special departments and expanding the structure to
improve nursing care processes and educating efficient graduates with the necessary abilities and super-abilities.

Vision: Over the next ten years, the vision is to improve the nursing conditions throughout the country by:

1. Improving care standards and optimizing the medical care state in special departments.

Iran
University

of ill patients.

2. Minimizing the mortality of critically ill patients by adhering to global standards.
3. Increasing the use of management, educational, and research measures in critical nursing care.
4. Receiving greater attention from health system managers and policymakers towards critical departments in hospitals and the treatment process

Obijectives: The objectives include training graduates who possess the necessary knowledge, attitude, and performance in caring for critically ill
patients, along with necessary skills and abilities (e.g., professional behavior, communication skills, information technology, lifelong self-learning,
research, management, quality improvement, and problem-solving problems) as follows:

A: Nursing knowledge

B: Improving the necessary attitude and performance regarding the care of sick patients C: Improving optimal communication skills and optimal

interpersonal and intragroup skills among graduates

D: Improving the necessary attitude and skills regarding professional behavior
E: Advancing necessary knowledge, attitude, and skills in the field of applied research F: Improving necessary knowledge, attitude, and support

related to data technology (ICT, IT)

G: Continuously improving quality in care and education related to critically ill patients H: Improving the ability for lifelong self-learning through
strengthening and practicing self-assessment and self-improvement skills
I: Developing the ability to critically analyze and creatively solve problems in critical situations

History: In 1992, the Ministry of Health issued a decree to establish the Federal Ministry of Nursing Development to oversee and manage nursing
services throughout the UAE. The nursing schools of the Ministry of Health offered diploma programs. Bachelor of Nursing programs began in
2008 through four educational service providers across the UAE: Ras Al Khaimah University of Medicine and Health Sciences, University of
Sharjah, Higher Colleges of Technology, and Griffith University. The first nursing master’s course in the UAE was offered in 2011 at Ras Al Khaimah
University of Medicine and Health Sciences, though the establishment date for the master’s course in adult critical care nursing is not mentioned.
No universities in the UAE offer a doctoral course in nursing, and some qualified students are sent abroad on scholarships for further education at
this stage. In 2012, the centers providing diploma in nursing programs offered by the Ministry of Health were closed.

Philosophy: The philosophy is not stated in the form of an official statement on the faculty website, but it can be implied that the University of
Sharjah is committed to training professional nurses to perform advanced care measures for adult patients with complex and multiple problems.

Sharjah

o focus on research principles.
University

The university focuses on using technology, advances in intensive care practice, and evidence-based nursing practice and encourages students to

Mission: The university is committed to delivering an educational experience that prepares nurses with integrated knowledge and skills, builds a

collaborative and sustainable environment that cultivates 21st-century skills, and fosters pioneering research and scholarship. It seeks to meet the
current and future needs of the local community and beyond by providing innovative academic and professional programs.
Vision: The vision is to be a world-class, innovative teaching, learning, and research faculty that provides a distinctive, inspiring, creative, and

supportive environment.

Objectives: The goals are to prepare professional critical care nursing graduates capable of providing advanced care for adult patients with multiple
complex problems and their families and to provide continuing education for critical care nurses. Furthermore, the university aims to contribute to
the health and wellness of the most vulnerable, focusing on the use of technology, advances in critical care practice, and evidence-based nursing
practice. It also seeks to develop graduate research skills in evaluating and publishing clinical research articles and provide the conditions for

graduates to continue their studies at the doctoral level.
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Table 2. Comparison of Conditions and Methods of Student Admission and the Role of Graduates: Iran University vs. Sharjah University

University
The Conditions and Methods of Accepting Students
a. Candidates must hold an expert degree in nursing, intelligence, and operating room technology from inside or outside the Ministry of Health,
Treatment, and Medical Education.
Iran b. Candidates must be in complete health both physically and mentally
University c. Success in the entrance exam is required.
d. Candidates covered by the Law on Talents (distinguished students) can continue their education without an exam or with an exam but using
this special quota.
The Role of the Graduates
The graduates of this field take on caring, educational, research, and management roles.
The Conditions and Method of Accepting Students
1. The student must have a bachelor’s degree from an accredited university recognized by the Ministry of Higher Education in the UAE, with
a minimum of good grades and a CGPA of 3 on a 4-point scale. Students with a CGPA of 2.5 to 2.99 are accepted provided they enroll in a
maximum of 6-9 credit hours in their first semester of study and earn a “B” average.
2. The academic degree must be in a field relevant to the master’s level. Students from unrelated fields can be accepted upon the recommendation
Sharjah of the teaching department and faculty, with the approval of the council, and after studying the fields. Prerequisite courses will be assigned by
University  the department

4. At the undergraduate level, students must have completed at least 75% of the required units for graduation.
5. The student must score 550 points on the TOEFL test or 6 in the IELTS.
6. Employed students must provide confirmation from their employer.

The Role of the Graduates

The graduates of this field take on care, support, and research roles.

certain similarities and differences, the following points
about the master’s program are significant for adaptation.

From a historical point of view, nursing education in
Iran began about half a century before it started in the
UAE. Similarly, the start of nursing university activities in
Iran was also about half a century earlier than those in
the UAE. Postgraduate nursing education courses in Iran,
including master’s and doctorate degrees, started earlier
than in the UAE, and nursing education has developed
rapidly in Iran over the past 30 years (17).

Both curricula include philosophy, mission, and
vision statements. In Iran’s curriculum, a comprehensive
philosophy is mentioned separately, responding to the
needs of the profession and field. It is expressed in a
summary, general, and understandable way and guides
the organization’s performance at high levels. However, no
particular theory is mentioned. In contrast, the curriculum
of Sharjah University does not explicitly express its
philosophy in an official statement on the school website,
but it can be inferred that the nursing school’s ideal
philosophy is to train professional nurses with a focus
on the use of technology and progress in care practice.
Nursing practice is evidence-based and encourages
students to focus on research principles, responding to the
needs of the profession and field. The philosophy of this
university guides the organization’s performance at a high
level and has implicitly indicated that high-level nursing
managers should be active in strengthening nursing
students in the field of comprehensive service, research,
management, and training. Furthermore, no particular
theory is mentioned.

The mission of the master’s degree in critical care
nursing in Iran is to train efficient graduates with the
necessary abilities to improve and optimize nursing care
for critically ill patients who need special care, ultimately
reducing the mortality and morbidity of these patients.
Graduates of this field can improve the quality of nursing

care and service for sick patients using research, modern
science, and increasing clinical skills. Continuous
advancements in medical technology and patient
care require nurses to develop skills such as problem-
solving, research utilization, documentation, and clinical
decision-making (18).

The mission of the University of Sharjah is also to
train nurses with modern science and teamwork to meet
the current and future needs of their local community
and beyond, expressing a more general view of service
provision. The vision in Iran is specifically mentioned
with regard to the objectives of the critical care master’s
degree, with a focus on nursing in the critical care
department, without paying attention to globalization.
In contrast, the University of Sharjah, describes nursing
as a global profession with a research-focused approach,
highlighting the need to provide a creative and supportive
environment.

The goals of the University of Iran are clear,
understandable, and attainable, addressing a wide range
of issues. These goals can be measured and achieved using
appropriate methods. Additionally, they are related to the
organization’s vital functions, including meeting the health
needs of clients, but they do not include all organizational
performance. For example, no goals are written in the
tield of education. Likewise, the goals of the University of
Sharjah are mentioned in a clear, comprehensible, general,
and achievable way and are related to the vital factors
within the organization. However, these goals do not
include all aspects of organizational performance, with no
goal related to education, ethical and professional issues,
management, and leadership. The emphasis is on the
education of nurses with a focus on the use of technology;,
progress in the critical care practice, and evidence-based
nursing, which plays a crucial and key role.

In Iran, graduates of this field take on caring,
educational, research, and management roles. Considering
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Table 3. Characteristics and Structure and Content of the Course

University
Characteristics and structure of the course
Based on the educational regulations, the course is structured full-time over four semesters. The total number of units is 32 units, including
26 compulsory special units, 2 optional special units, and 4 dissertation units. Additionally, there are 12 units designated for deficiency or
compensation courses.
Course units
Mandatory special courses
. Law, Nursing Ethics, and Professional Relations (1 unit)
o Theories, Models, and Concepts of Special Care Nursing (1.5 units)
D Teaching Method to the Client and Family (1 unit)
. Special Pharmacology (1 unit)
D Basics of Critical Nursing Care (2 units)
o Respiratory and Thoracic Critical Care (1.5 units)
D Respiratory and Thoracic Special Care Training (1 unit)
. Cardiovascular Critical Care (1.5 units)
D Cardiovascular critical care training (1 unit)
o Neurological and Psychological Critical Care (1.5 units)
D Neurological and Mental Critical Care Training (1 unit)
o Digestive and Abdominal Surgery Critical Care (1 unit)
D Kidney and Urinary Tract Critical Care and Dialysis (1 unit)
. Kidney and Urinary Tract Critical Care Training and Dialysis (0.5 unit)
D Glandular Critical Care (0.5 units)
Iran o Critical Care of Multi-Organ Disorders and Patients with Critical Needs (2 units)
University e Critical Care of Multi-Organ Disorders (1 unit)
. Internship (6 units)
. Thesis (4 units)
Optional special courses (Student must complete 2 units related to their thesis topic)
D Specialized Care in the Neurosurgery ICU (2 units)
o Specialized Care in the Open Heart Surgery ICU (2 units)
D Specialized Care in the Surgical ICU (2 units)
. Specialized Care in the Trauma ICU (2 units)
D Specialized Care in the Internal ICU (2 units)
. Specialized Care in the Respiratory ICU (2 units)
D Specialized Care in the burn ICU (2 units)
. Specialized Care in CCU (2 units)
D Specialized Care in Hemodialysis (2 units)
. Specialized Care in Emergency (2 units)
D Management of Critical Departments (2 units),
. Specialized Care in Gynecology and Midwifery (2 units).
Workshops
o Documentation in ICUs
D Infection Control and Patient Safety
. Advanced Cardiopulmonary Resuscitation
D Management of ICUs
. Quality of Services and Accreditation
D Evidence-Based Nursing
Characteristics and structure of the course
The program duration is a maximum of 4 years, with options for part-time study (4 years) or full-time study (2 years). Courses are offered in 2
semesters per year. The program includes 36 required units, which are presented in English in four semesters. Moreover, 9 optional units are
available for students.
Course units
Compulsory courses
. Health Assessment in Advanced Intensive Care Nursing (2 units) Pathophysiology for Advanced Intensive Care Nursing (2 units)
Pharmacotherapy for Advanced Intensive Care Nursing (2 units)
. Advanced Nursing Research (2 units)
. Biostatistics for Care Providers in Health Sciences (2 units)
Sharjah - ; A
University Adult Cr!t!ca[ Care Nurs!ng 12 un!ts)
Adult Critical Care Nursing 2 (2 units)
. Adult Critical Care Nursing Internship 1 (5 units)
D Adult Critical Care Nursing Internship 2 (5 units)
o End Letter (9 credits)
D Graduation Research Project (3 credits)
Optional courses
D Advanced Special Care Concepts (3 units)
o Informatics in Healthcare (3 units)
D Healthcare Education (3 units)
. Leadership and Management for Quality Healthcare (3 units)
. Evidence-Based Nursing Practice (3 units)
their training in these four areas, they can work as clinical researching plans related to their field of activity (15).
and educational faculty nurses. Moreover, their training As mentioned, the graduates of this field in Iran can
enables them to be involved in implementing and be recruited as faculty members, so it is necessary to pay
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more attention to this role to improve education. Many
experts in the field of education believe that nursing
schools currently focus too much on research and less
on the education and training of efficient teachers (19).
Graduates of this field at the University of Sharjah take on
care, support, and research roles, with goals and course
units aligned with these roles. However, they do not work
in university teaching positions.

In Iran, student admission is done in a centralized
way and through a national master’s exam, with no
evaluation of their clinical qualifications or skills. Since
students from other disciplines, including the operating
room, are allowed to enter this field and these students
have completed fewer units related to nursing courses,
especially critical care, compared to nursing students,
they have less clinical skills in special care. However, since
admission is based solely on the theory test, this difference
in skills does not affect acceptance. Another disadvantage
of the admission process in Iran is the removal of the
condition of two years of hospital work experience. Work
experience before admission increases students’ clinical
competence and skills in this important and sensitive field
(20). In their study, Fowler et al found that, in addition
to education, real experience plays an important role in
increasing self-confidence and provides and providing
valuable bedside information (21).

A notable issue in Iran is that most students lack
sufficient mastery of English, and general language
mastery is enough to enter the nursing master’s course,
but after passing general and specialized language units,
many students still lack the language skills needed to
meet scientific and professional needs (22). In contrast,
the University of Sharjah requires a language certificate
with a valid score for admission, which is important
for students’ success and growth in the educational and
research process as the course is held in English (23). In
this university, graduates from other related fields can
also pursue their studies for a Master’s degree in adult
critical care nursing, provided that their qualifications
are approved by the educational department, faculty,
and council before entry. Due to the importance of the
field, people with insufficient theoretical and clinical
skills and qualifications are prevented from entering. At
the University of Sharjah, there are no prerequisites for
admission to the course.

One of the advantages of the course at Sharjah University
is that it can be completed on a part-time or full-time
basis. As a result, people can choose and continue a course
that suits their working and living conditions. This course
in Iran is offered only full-time, which poses challenges
for many students who are married or employed. A part-
time course can reduce the student’s family and career
problems, allowing students to combine their learning
with individual experiences, ultimately increasing the
quality of education.

The course units in the Iranian curriculum are focused
on critical care (24), so it is beneficial to teach units related

Examining the master’s curriculum of critical care nursing

to modern science such as evidence-based nursing,
critical thinking, and the like. Although useful workshops
are held during the course, their training on up-to-date
nursing topics is insufficient in most of the workshops.

Evidence-based nursing care in Iran faces obstacles,
including limited time for nurses, the lack of doctor
cooperation and participation in applying research results,
and insufficient attention from nursing managers and
planners to nursing research and its bedside application.
Implementing evidence-based care requires a wide range
of nursing competencies at the bedside (25).

The curriculum at the University of Sharjah includes
only a few theoretical units related to intensive care
nursing (4 units). Given the importance of this field and
the students’ need for better learning of the intensive care
topics, the curriculum needs further attention in this field.
Conversely, theoretical courses related to critical care in
Iran exceed those at Sharjah University, which is one of
the strengths of Iran’s program. Clinical-related units in
both universities are almost the same; however, Sharjah
University places a strong emphasis on the implementation
of evidence-based nursing, which is mentioned in the
objectives and included in the curriculum.

In the Iranian program, units of law, nursing ethics,
and professional relations are taught, along with theories,
models, and concepts of critical care nursing, which are
not taught at Sharjah University. Given the rise in legal
problems and complaints in nursing, it is necessary for
nurses to be familiar with legal issues to effectively perform
their bedside duties. Nursing ethics and professional
relationships are also among the basic principles in
nursing. In addition, using nursing theories in patient
care can enhance patient care standards, reduce nursing
care costs, and improve patient quality of life. Therefore,
these people should be trained using different theories
and should be familiar with changes in attitude or actions
during patient care (26).

The advancement of technology and the presence of
many devices in specialized departments highlight the
need for incorporating lessons or holding workshops
on medical equipment, an aspect overlooked by both
universities.

In Iran, master’s degree nursing students in critical care
follow a curriculum similar to other studies. Additionally,
some universities require students to present articles
extracted from their thesis to obtain final grades, which
has significantly slowed down their graduation process.
Education researchers argue that graduate-level nursing
education programs at the graduate level lack clear
philosophy, goals, and mission, are not appropriate to
the needs of society, and lack necessary quality. This
results in many theses being of limited use, with degrees
often leading to relative learning at the knowledge
level, minimal behavior change, and insufficient skills
in education, management, and specialized nursing.
Consequently, graduates are employed in fields of
education, management, and fields where they do not
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have the expertise or the ability to apply their learning
effectively (11).

To enhance the quality of the course, it is recommended
to benefit from a community-oriented educational
program, revise the curriculum according to the current
nursing needs, and use the experiences of reputable foreign
universities. Considering clinical skills in the admission
of volunteers, paying attention to the individuals
employment in critical care departments, offering varied
and flexible training programs, and defining job positions
based on completed units can improve nursing care

in this field.

Conclusion

According to the results of this comparative study, some
findings related to the educational program at Sharjah
University were obtained as strengths and models for
the designers of the nursing education program in Iran.
It is recommended that these findings be considered by
the authorities according to the conditions and facilities
available in our country. Among the strengths of the
University of Sharjah is its special attention to the English
language, the use of a valid English language degree as an
acceptance criterion for all native and non-native students,
and teaching in English. Offering both full-time and part-
time courses allows for continuing education for people
with different living and work conditions. Given the
advancement of technology, the increase in the number of
students, and the reduction in educational space, it would
be beneficial to consider the use of artificial intelligence,
clinical online training, and simulators in clinical training
to improve the quality of education.

Since graduates in this field can be recruited as faculty
members in educational centers, paying attention to the
teaching method unit within the educational program
can be useful. Additionally, having work experience at
the bedside for accepting students and using evidence-
based nursing care can produce more efficient graduates
to provide service to patients. Paying attention to the
job placement of graduates of this field and providing
infrastructures that are suitable for trends in medical units
can increase the motivation of students and graduates,
ultimately improving public health and meeting
patients’ needs.

Due to the growing and dynamic nature of nursing, it is
important to educate nurses with appropriate functional
skills, critical thinking, clinical decision-making abilities,
clinical judgment, moral reasoning, and effective
communication with patients. Creating conditions for
nursing care based on clinical evidence can be a priority in
reviewing the nursing care delivery system in the country.

One limitation of the research is the lack of access
to current students. Furthermore, the researcher
exclusively used documents available on the University of
Sharjah’s website. It is suggested that in the future more
universities and countries be used for comparative studies.
Additionally, it is suggested to communicate with students

and university officials via e-mail and virtual platforms to
obtain more comprehensive information.
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